
AP® World History 

Syllabus 

 
Course Overview 
My course is based on a global perspective of the world and human interactions from 8000 bce to present day, using the 

five themes outlined in the AP® World History Course Description consistently throughout the course.   Students refine 

their analytical abilities and critical thinking skills in order to understand historical and geographical context, make 

comparisons across cultures, use documents and other primary sources, and recognize and discuss different interpretations 

and historical frameworks.   The course imposes a heavy reading and writing load throughout the year, and the demands 

on students are equivalent to a full-year introductory college course.  Continuity and change will be addressed in the 

themes of each unit.  
 

The Five AP World History Themes 
1. Impact of interaction among and within major societies. 

2. Impact of technology, economics, and demography on people and the environment. 

3. Systems of social structure and gender structure. 

4. Cultural, religious, and intellectual developments. 

5. Changes in functions and structures of states and in attitudes toward states and political identities, including the 

emergence of the nation-state. 

 

Consequently, virtually all study of history in this class will be tied back to these themes by utilizing a “SPICE” 

acronym.  

Social--Development and transformation of social structures 
• Gender roles and relations 

• Family and kinship 

• Racial and ethnic constructions 

• Social and economic classes 

Political--State-building, expansion and conflict 
• Political structures and forms of governance 

• Empires 

• Nations and nationalism 

• Revolts and revolutions 

• Regional, trans-regional, and global structures and organizations 

Interaction between humans and the environment 
• Demography and disease 

• Migration 

• Patterns of settlement 

• Technology 

Cultural--Development and interaction of cultures 
• Religions 

• Belief systems, philosophies, and ideologies 

• Science and technology 

• The arts and architecture 

Economic--Creation, expansion, and interaction of economic systems 
• Agricultural and pastoral production 

• Trade and commerce 

• Labor systems 

• Industrialization 

• Capitalism and socialism 

Mr. Brosnahan 

Email: jbrosnahan@psd202.org 

mailto:jbrosnahan@psd202.org


Habits of Mind:  
The AP World History course addresses specific academic skills, as well as content knowledge. 

These skills, called habits of mind, are: 

1. Constructing and evaluating arguments: using evidence to make plausible arguments. 

2. Using documents and other primary data: developing the skills necessary to analyze point of view, context, and bias, 

and to understand and interpret information. 

3. Developing the ability to assess issues of change and continuity over time. 

4. Enhancing the capacity to handle diversity of interpretations through analysis of context, bias, and frame of reference. 

5. Seeing global patterns over time and space while also acquiring the ability to connect local developments to global ones 

and to move through levels of generalizations from the global to the particular. 

6. Developing the ability to compare within and among societies, including comparing societies’ reactions to global 

processes. 

7. Developing the ability to assess claims of universal standards yet remaining aware of human commonalities and 

differences; putting culturally diverse ideas and values in historical context; not suspending judgment but developing 

understanding. 

 

Grading Policy 
Grades will be based on points and added up to a final quarterly grade based on the following:  

90 percent and above—A; 80 percent and above—B; 70 percent and above—C,  

60 percent and above—D; below 60 percent—F 

 

 

Course Text and other Reading: 

 

Main Textbook 
Spodek, Howard. The World’s History. 3rd ed. Combined vol. Upper Saddle River, N.J.: Prentice Hall, 2006. 
 

Primary Sources 
 Students will read and analyze selected primary sources (document, images, and maps) in 

 Pearson Education Inc. 2005. Documents in World History Global History Volumes I & 

II. Pearson Prentice hall.  

 Strayer. 2011.  Ways of the World, A Global History with Sources. Bedford/St. Martin’s. 

 

 At relevant points in the course, the course outline shows how students analyze interpretations in specifically cited 

books or articles by historians. 

 E.g., 1. In week 6, students assess the arguments on the evolution of technology put forth 

by Jared Diamond in chapter 13 of Guns, Germs, and Steel: The Fates of Human 

Societies (Norton, 1997). 

 E.g., 2. In week 10 students assess John Thornton’s arguments about African agency in 

the Atlantic world in chapter 6 of Africa and Africans in the Making of the Atlantic 

World, 1400-1800 (Cambridge University Press, 1998). 

 E.g., 3. The students map the regional trade systems outlined in the work of sociologist, 

Janet L. Abu-Lughod’s, Before European Hegemony: The World System A.D. 1250 - 

1350. Oxford, (1989). 

 Students will analyze quantitative sources through study and interpretation of graphs, charts and tables 

 Stearns. 2008. World Civilizations:  The Global Experience. Pearson 

 From Document Based Questions released by the College Board 

 Stearns. 2001. Cultures in Motion: Mapping Key Contacts  and Their Imprints in World History. 

Yale Press. 

 Selection from Hammurabi’s Code 

 Selection from The Epic of Gilgamesh 



 The Hymn to the Nile 

 Selection from The Republic 

 Selection from the Classic of History (Shu Jing) 

 Selection from Confucius’ Analects 

 Selection from Ashoka’s Rock and Pillar Edicts 

 Selection from Constantine’s Edict of Toleration 

 Selection from The Art of War 

 Setting in Motion the Wheel of the Law 

 Selection from Corpus Juris Civilis 

 Selection from The Qu’ran 

 Collection of Chinese poetry from the Tang and Song dynasty (Li Bao, etc.) 

 Selection from Eisai’s Drinking Tea for Long Life 

 Selection from the Mayan Popol Vuh 

 Ordinances of the Merchants 

 Urban II’s Call for the Crusades 

 Selection from Ibn Battuta’s Travels in Africa 

 Selection from Sundiata: An Epic of Old Mali 

 Selection from the Magna Carta 

 Selection from The Decameron 

 Selection from The Travels of Marco Polo 

 Selection from Bernal Diaz’s The True Story of the Conquest of Mexico (Montezuma’s death) 

 Selection from Bartoleme de Las Casas’ Brief Account of the Devastation of the Indies 

 Selection from Christopher Columbus’s journal—The First Voyage of Christopher Columbus 

 Letters from the King of the Kongo to the King of Portugal 

 Selection from Yamaga Soko’s The Way of the Samurai 

 Selection from a Confucian Morality Book—Meritorious Deeds at No Cost 

 Selection from Niccolo Machiavelli’s The Prince 

 Selection from Martin Luther’s 95 Theses 

 Selection from Peter the Great—Edict and Decrees—Learning from Europe 

 Selection from the English Bill of Rights 

 Art from the Renaissance, the Mughals (miniatures), and Ming art, including porcelain 

 The American Declaration of Independence 

 The Declaration of the Rights of Men and The Declaration of the Rights of Women 

 Selection from Wollstonecraft’s Vindications of the Rights of Women 

 Selection from Edward Jenner’s An Inquiry into the Causes and Effects of the Variole Vaccine 

 Selection from the Records of the Maji Maji Rebellion 

 Selection from Rudyard Kipling’s “The White Man’s Burden” 

 Selection from Kangxi’s Self Portrait 

 Selection from Lin Zexu’s Letter to Queen Victoria (opium) 

 Selection from The Treaty of Nanjing 

 Selection from Mitsui Takafusa’s Some Observations on Merchants 

 Selection from Wilfred Owen—Dulce et Decorum Est 

 Selection from Woodrow Wilson—Fourteen Points 

 Selection of twentieth-century propaganda posters—World War I, Russian Revolution, World War II, the Cultural 

Revolution, peace protests in the nuclear world 

 Selection from the Muslim Brotherhood’s Toward the Light 

 Selection from Gandhi’s Indian Home Rule 

 Selection from Nehru’s On the Colonial Revolution 

 Selection from Joseph Stalin’s The Results of the First Five-Year Plan 

 Selection from the U.S. Strategic Bombing Survey—The Effects of the Atomic Bomb 

 Israeli Proclamation of Independence 

 



Secondary Sources 
 Diamond, J.M. 1999. Guns, Germs, and Steel. Norton & Co. 

 

Course Requirements 
 Prepare to take the AP Exam. 

 Actively participate in class and complete all assignments thoroughly and promptly. 

 Attend class daily, arriving on time. 

 Make up work when absent—contact instructor and send assignments due electronically if possible; make prior 

arrangements for planned absences; two days allotted for each day absent to turn in work.  

 Keep a well-organized and complete notebook for the entire year; bring to class daily. Use the charts and lecture 

and reading notes in your notebook to study for tests. Ask for help if your notebook is incomplete. 

 Form a study group for tests and other large assignments, such as the study cards created to help you master the 

vocabulary you will encounter in the multiple-choice questions. 

 Ask instructor for help if needed—I am committed to supporting your efforts! 

 Challenge yourself to work hard and maintain high standards. 

 Take advantage of opportunities to redo work for mastery of the content and skills of the course. 
 
 

 

Purpose and Organization of Course Activities 
AP World History is the equivalent of a college-level survey course in world history.  Like college students, you are 

expected to read the assigned pages in the textbook as listed in the unit calendars and take notes in the charts and types of 

graphic organizers provided by the teacher. In designing this course, the College Board aimed to help you gain the higher-

order thinking skills you will need to be successful in college.   

 

For example, almost every day in class we will analyze primary sources both texts and visuals. This primary 

source analysis will help you directly with the tasks required for the Document-Based Question (DBQ) essay on the exam, 

but the daily use of historical materials also will help you practice using evidence to make plausible arguments. You also 

will become expert at identifying point of view, context, and bias in these sources.   

 

A second important habit of mind you will develop over the year is assessing issues of change and continuity over 

time, including the capacity to deal with change as a process and with questions of causation. You will constantly be 

keeping track of changes in history through the annotated timelines and maps you will construct both in class and for 

homework in all five units. Moreover, these timelines and maps will help you see global patterns and processes over time 

and space while also connecting local developments to global ones and moving through levels of generalizations from the 

global to the particular. This skill will be especially useful for writing the Change  Over Time essay on the AP World 

History Exam and often is a major focus in upper-level college courses in the social sciences as well as in the discipline of 

science.  

 

We also will do simulations and debates that challenge you to address questions about human commonalities and 

differences and the historical context of culturally diverse ideas and values. 

 

 

 

 

 

 

 

 

 

 



Course Planner 

Topic Multiple-

Choice 

Coverage on 

the AP Exam 

Readings and Video Segments Time 

I. Technological and 

Environmental Transformations 

to  600 BCE 

 

5% 

  

Spodek, Ch. 2, 3 

 

 

1 ½ weeks 

II. Organization and 

Reorganization of Human 

Societies  

600 BCE to 600 CE 

 

15% 

  

Spodek, Ch. 4, 5, 6, 7, 8 

 

 

4 ½  weeks 

III. Regional and Transregional 

Interactions 

600 CE – 1450 

20% Spodek, Ch. 9, 10, 11, 12 

 

6 weeks 

IV. Global Interactions 

1450 - 1750  

20% Spodek, Ch. 13, 14, 15 

 

6 weeks 

V.  Industrialization and Global 

Integration 

1750 – 1900 

20% Spodek, Ch. 16, 17, 18 

 

6 weeks 

VI.  Accelerating Global Change 

and Realignments 

1900 - Present 

20% Spodek, Ch. 19, 20, 21, 22, 23, 24 

 

6 weeks 

Review for AP Exam 100%   Up to Thursday, 

May17th– 8am 

 

 

 

 

Period I – Technological and Environmental Transformations to 600 B.C.E. 
 

• Key Concept 1.1. Big Geography and the Peopling of the Earth 

• Key Concept 1.2. The Neolithic Revolution and Early Agricultural Societies 

• Key Concept 1.3. The Development and Interactions of Early Agricultural, Pastoral and Urban Societies 

 

Topics for Discussion 

• Neolithic Revolution 

• Basic features of early civilizations: Mesopotamia, Egypt, Kush, Indus, Shang; Mesoamerican and Andean 

• How does a civilization interact with its environment? 

 

Selected Activities/Assessments 
• Writing Workshop (Thesis statements and essay development)  

Theme 1 – Students will develop a chart listing for each of the river valley civilizations: the location, food sources, social roles, 

political structure and changes humans made to the environment to suit their needs. 

Theme 2 – Compare and Contrast the Political and social structures of any two of the following ancient civilizations: Mesopotamia, 

Egypt, Kush-Meroe, Indus Valley, Shang China, Mesoamerica (Olmec, Mayan) Andean South America 

• Students will read chapters from Diamond and discuss the historians’ interpretations of the origins of agriculture. 

Theme 1 – Students will complete 2 separate “Y” charts, one for comparison of continental and oceanic islands during pre-human era 

and one for comparison of continental and oceanic islands during early human era.  

• Activity: using the textbook and the internet, students will explore how the findings of archeologists have contributed to our 

knowledge 



 

Period II – Organization and reorganization of Human Societies, 600 B.C.E to 600 C.E. 
 

• Key Concept 2.1. The Development and Codification of Religious and Cultural Traditions 

• Key Concept 2.2. The Development of States and Empires 

• Key Concept 2.3. Emergence of Transregional Networks of Communication and Exchange 

 

Topics for Discussion 

• Major Belief systems: Hinduism, Buddhism, Judaism, Christianity, Confucianism, and Daoism; polytheism and shamanism 

• Classical civilizations: Greece, Rome, China and India including migrations of the Huns, Germanic tribes 

• Interregional networks by 600 CE and spread of belief systems 

• Silk Road trade networks, Chinese model and urbanizations 

 

 

 

Selected Activities/Assessments 
• Short Essay: Ancient Rome and Han China: How Great Were the Differences? 

• Map Answer: refer to the map on p. 146 in your text and show the major regions, cities, and trading centers of the Roman Empire. 

Include the various peoples incorporated into the empire. 

• Short Answer: What was the condition of Indian women during the Gupta Empire? What important factors affected women’s lives? 

• Short Answer: Analyze the Fayum portraits to consider their purpose and social context. 

• Essay: Compare and Contrast the development and beliefs of any two religions 

• Short Answer: Discuss the effects of polytheism and the lack of unification in India prior to Ashoka. 

 

Period 3: Regional and Transregional Interactions, c. 600 C.E. to 1450 
 

• Key Concept 3.1. Expansion and Intensification of Communication and Exchange 

Networks 

• Key Concept 3.2. Continuity and Innovation of State Forms and Their Interactions 

• Key Concept 3.3. Increased Economic Productive Capacity and Its Consequences  

 

Topics for Discussion  

• The Islamic World, the Crusades and Schism in Christianity 

• European and Japanese feudalism 

• Mongols across Eurasia and urban destruction in SW Asia, Black Death 

• Bantu and Polynesian migrations 

• Great Zimbabwe and Mayan empires and urbanizations 

• Aztec and Incan empires and urbanization 

• Ming Treasure Ships and Indian Ocean trade (Swahili Coast) 

 

Selected Activities/Assessments 

• Debate: The Mongols: How Barbaric Were the “Barbarians?” Discuss in relation to the Guzman reading. 

• Short Answer: What were some of the technological advances that the Silk Road was responsible for? 

• Short Answer: What does the chapter reveal about the status of Muslim women? 

Compare their status with the status of women in other parts of the world at that time. 

• Discuss the images of mosques in Spain and Africa, considering the impact of geographical and cultural contexts on religion. 

• Essay: Compare and Contrast Japanese and Western European feudalism; or Compare and Contrast the Trans-Saharan trade, Indian 

Ocean trade and Silk Routes (any two). 

• Essay: What were the causes and consequences of the Crusades?  

• Essay (Theme 4): Trace the changes and continuities in world trade from 500 BCE to 1000 CE in any one of the following regions: 

the Mediterranean, the Silk Road (Central Asia, East Asia, and Southwest Asia), the Indian Ocean, Sub-Saharan Africa. 

 

Period 4: Global Interactions 1450 to 1750 
 

• Key Concept 4.1. Globalizing Networks of Communication and Exchange 

• Key Concept 4.2. New Forms of Social Organization and Modes of Production 

• Key Concept 4.3. State Consolidation and Imperial Expansion 

 

Topics for Discussion 

• Transformations in Europe – Renaissance to Scientific Revolution 



• Encounters and Exchange: Reconquista, Europe in Africa, Spanish in the Americas 

• Encounters and Exchange: Portuguese and Indian Ocean Trade networks, Southwest Asian trade networks and the Ming Slave 

trade/Rise of Qing 

• Labor Systems in the Atlantic World—The Africanization of the Americas 

• The Columbian Exchange in Atlantic and Pacific Context 

• Expansion of Global Economy and Absolutism: Muslim, Tokugawa, and Romanov empires 

• Effects of the Atlantic Slave Trade on demography in West Africa, resistance to the Atlantic slave trade, and expansion of Islam in 

sub-Saharan Africa 

 

Selected Activities/Assessments 
• Short Answer: The later Middle Ages were a period of great intellectual and artistic achievement marked by what is often called the 

renaissance. What was the renaissance, and what were some of its most important and lasting cultural and artistic achievements? 

 Students consider how and why art historians emphasize the importance of artists’ discovery of linear perspective in the 

Renaissance. 

• Discussion: Does the label “Renaissance” apply to members of the lower classes in late medieval Europe? Are there other 

“Renaissances” in other parts of the world? If so, how might this change our understanding of this term as a marker of a particular 

period in time?  

• Debate: Who was Christopher Columbus – hero or villain? Students will use primary sources listed (see Supplemental Readings) to 

develop arguments for their case. 

• Essay (Theme 4): Compare and Contrast any two coercive systems of labor: Caribbean Slavery, Slavery in the English North 

American colonies, Slavery in Brazil, Spanish Mita system in South America, West African slavery, Muslim slavery in South West 

Asia, India Hindu castes, or East European serfdom.  

• Essay (Theme 3): Compare the process of empire-building of one European and one Afro-Asiatic empire (gun-powder empire): 

France, Portugal, Spain, England, Holland, Russia, Austria or Prussia, Ottoman Empire, Safavid Empire, Mughal Empire, Ming 

(Chinese) Empire, West African Forest State, West African Sahel State, Japan Shogunate 

• Essay (Theme 4): Analyze the changes and continuities in commerce in the Indian Ocean Region from 650 CE to 1750 CE – 

especially trade routes dedicated to silver. 

• Essay (Theme 2): Trace the intellectual and artistic transformation from 600 to 1750 in any one region: East Asia; South Asia; 

Southwest Asia, Western Europe; Eastern Europe 

• Class Discussion (Theme 5): Describe the disparities among the various social classes in European urban society between the 

sixteenth and eighteenth centuries. Who were the bourgeoisie? What conditions did the poorer classes endure? 

 

Period 5: Industrialization and Global Integration, 1750 to 1900 
 

• Key Concept 5.1. Industrialization and Global Capitalism 

• Key Concept 5.2. Imperialism and Nation—State Formation 

• Key Concept 5.3. Nationalism, Revolution and Reform 

• Key Concept 5.4. Global Migration  

 

Topics for Discussion 

• European Enlightenment 

• American, French, Haitian, and Latin American Revolutions 

• Napoleonic Wars/Congress of Vienna/ Conservatism vs. Liberalism 

• British Industrial Revolution 

• De-Industrialization of India and Egypt 

• Imperialism and Modernization 

• Anti-Slavery, suffrage, labor movements, anti-imperialist movements, non-industrial reactions 

• Reaction to industrialism and modernization 

 

Selected Activities/Assessments 
• Discussion: How did the spread of Social Darwinism in the 19th century influence justifications for European imperialism?  

• Essay: Trace the demographic shift from 1450 to 1914 in any one region: Latin America, Western Europe, North America, Sub-

Saharan Africa, or East Asia; or, Trace the changes and continuities in world trade from 1450 to 1914 CE in any one of the following 

regions: Latin America, North America, Western Europe, Eastern Europe, Southwest Asia, Sub-Saharan Arica, South Asia, East and 

Southeast Asia. 

• Essay: Analyze how the intended audience and purpose of Equiano’s “Interesting Narrative” may have affected the tone of his story.  

Period 6: Accelerating Global Change and Realignments, 1900 - Present  
 

• Key Concept 6.1. Science and the Environment 

• Key Concept 6.2. Global Conflicts and Their Consequences 

• Key Concept 6.3. New Conceptualizations of Global Economy, Society and Culture 



 

Topics for Discussion 

• World War I, Total War, and Reactions to the Fourteen Points 

• Rise of Consumerism and Internalization of Culture 

• Depression and Authoritarian Responses 

• World War II and Forced Migrations 

• United Nations and Decolonization 

• Cold War, Imperialism, and the End of the Cold War 

• The Information and Communication Technologies Revolution 

 

Selected Activities/Assessments 
• What do the WWI posters have in common, even though they are from different countries? Analyze the images for their point of 

view and purpose.  

• Essay: Compare and Contrast the impact and consequences of World War I on any two regions: East Europe, Middle East, South 

Asia, East Asia, Sub-Saharan Africa; or Compare and Contrast the impact and consequences of World War II on the following 

regions: Middle East, Oceania, Africa  

• Discuss the different views on globalization in the articles by Hetata and Legrain. 

• Compare the tables on income and life expectancies in 2000 and discuss possible conclusions that might be drawn.  

• Essay: Trace the transformation of warfare from 1750 to 2000 CE in any one region: Western Europe, Eastern Europe, Sub-Saharan 

Africa, East Asia, and Southeast Asia. 

 

Discussions 
I train students using the Socratic seminar method from the first week of school. To scaffold to the level I would like, I 

start with fishbowls with students peer-grading each other, and I model how to facilitate using the Socratic Method. To 

create a fishbowl discussion, I merely split the students into two groups, where one group first discusses a prompt in an 

inner circle, while the outer circle observes silently. 

When the inner circle is done, I solicit critiques from the outer circle observers. The two groups then switch places, and 

the new inner circle is given a related, but new prompt. Eventually, students come prepared with their own prompts and 

can ideally lead a whole-class discussion. 

 

Group Work 
I often put students in groups to process primary-source documents or large amounts of content, usually with the goal of 

generating theses and outlines for sample questions that I have written on the board. The processing is accomplished 

through various exercises that focus on a selected set of skills. For example, the 

groups might focus on how to determine and analyze point of view, or on how to group a set of  documents. 

 

Homework/Notebook 
Students keep a spiral-bound notebook (at least 100 pages) devoted solely to history, as well as a binder for handouts. 

They take lecture notes and outline notes on the textbook chapters, using the “Doing World History” method adapted from 

Professor David Smith to process the chapters. Another homework component is a weekly current events assignment in 

which students connect a news story with a theme in the course. I collect notebooks periodically, and they are graded at 

the end of each term. 

 

Class Participation 
Participation is a crucial part of the class. I often employ the Socratic Method for whole-class discussion. 

 

 

 

 

 



How You’re Assessed on the Exam 
Through multiple choice questions, short-answer questions, a document-based question, and the 
long essay question, the AP World History Exam measures your knowledge on 49 thematic learning 
objectives. These objectives are broken down in the following ways: 
 

 The Five Themes 
o Interaction Between Humans and the Environment 

o Development and Interaction of Cultures 

o State Building, Expansion, and Conflict 

o Creation, Expansion, and Interaction of Economic Systems 

o Development and Transformation of Social Structures 

 

 The Six Periods of World History 
o Technological and Environmental Transformations, to c. 600 B.C.E. 

o Organization and Reorganization of Human Societies, c. 600 B.C.E. to c. 600 C.E. 

o Regional and Inter-regional Interactions, c. 600 C.E. to c. 1450 

o Global Interactions, c. 1450 to c. 1750 

o Industrialization and Global Integration, c. 1750 to c. 1900 

o Accelerating Global Change and Realignments, c. 1900 to the Present 

 

 Historical Thinking Skills 
o Analyzing Historical Sources and Evidence 

o Primary Sources 

o Secondary Sources 

o Using Evidence to Support an Argument 

o Synthesis 

o Making Connections Between Different Historical Eras 

o Making Connections Between Different Course Themes 

 

 
 
 
 
 
 
 
 
 
 



Successful Time Management 
 
Section I: Multiple Choice  
(55 Questions, 55 Minutes, 40% of Total Exam Score) 
You have one minute per question, it’s a relatively easy task to track your time. Don’t forget: some 
questions might take a little longer than one minute, and some might take a little less. If you’re 
halfway through the test and are a little behind, don’t panic. 
 

Section I: Short-Answer Questions  
(4 Questions, 50 Minutes, 20% of Total Exam Score) 
As our calculations tell us, you have 13 minutes and 15 seconds per short-answer question.  
 

Break (10 Minutes) 
 
Section II:  
Document-Based Question  
(1 Question, 55 Minutes, 25% of Total Exam Score) and  
Long Essay Question  
(1 Question, 35 Minutes, 15% of Total Exam Score) 
 
The second part of the World History Exam is a 90-minute marathon consisting of two parts. Most 
students feel the time crunch in this section. Why? There is no pause between the Document-Based 
Question (DBQ) and Long Essay. That’s right, you get to decide how you want to split 90 minutes 
between these two important tasks. 
Like other timed writing tests, both being aware of your time and planning can solve a lot of time 
management issues. Here are some tips you can use on test day. 

 Use the first 15 minutes of your DBQ to read/plan. 

 Use the first 5 minutes of your Long Essay to do the same as above. 

 Once you’ve selected evidence, DON’T ADD MORE halfway through your essay. That will eat up more 

time. Substitution for a stronger piece of evidence is fine. 

 Set aside the last five minutes of both essays as a ‘wrap-up’ time. 

o During ‘wrap-up,’ skim your essay to make sure you’ve followed all the directions and included all your 

evidence. Having all these pieces in place is more important than any concluding paragraph. 
 

 
 
 
 
 
 
 
 



Test Content:  
Section I  
 
Multiple-Choice 
The fifty-five questions are grouped into sets of two to five. In each set you will be asked to respond 
to some material (political cartoon, quote, picture, song lyrics etc.) and use that material along with 
your own knowledge to answer the questions. 
During this section you will need to analyze material in order to choose the correct answer. Even so, 
difficulty will vary between each question. Also, these questions may ask you to make connections 
between different historical time periods. 

 
Short-Answer 
Each short-answer question will present you with information to use in crafting your response. This 
information includes, but is not limited to the following: 

 Primary Source 

 Historian’s Argument 

 Data (such as a graph/chart) or Map 

 A proposition about World History created by the test writer. 

 

Using this information, you will be asked to use the already mentioned historical thinking skills to 
answer each question. Also, the individuals who will read your replies want to see that you are both 
identifying and analyzing this information in your reply, along with presenting your ideas. 
Finally, two out of the four questions will allow you some measure of choice in replying, so make sure 
to read the directions carefully before you start to write your answer. 

 
 
 
Test Content:  
Section II  
 
Document-Based Question 
Though only a single question, the DBQ will ask you to do many things at once. 
The test will advise you to spend 15 minutes planning and 40 minutes writing. For this section I want 
to discuss planning, as it is the most important part of DBQ success. 
Planning 
The first thing to do is read the directions and prompt! Your essay will need to do seven things to 
be successful: 

 Write a historically defensible thesis that responds to all parts of the question. 

 Develop a cohesive argument that illustrates relationships among your chosen evidence. 

 Use at least six of the seven documents. 

 For each document, explain the significance of the author’s POV, purpose, historical context and audience for 

at least four of the documents. 

 Apply context by explaining the broader historical events that are relevant to the question. 

 Use outside evidence. 

 



 

 Extend the argument by connecting it to one of the following. 

o Different historical time periods. 

o A different approach to history. 

o A different subject such as art or politics. 

As you go through the directions/prompt, underline the main tasks you will need to accomplish in your 
reply. If it helps, simplify them in your own words by writing on the test booklet. 
Once you have a clear idea of what you have to do, begin reading the documents. During this time, 
imagine that you’re a detective examining evidence. You know it’s all important, but your mission is to 
discover how each document fits with the others.  
 
The last step in planning is most important: outline your response. The benefit of an outline is that it 
not only organizes your thoughts before you write, it also acts as a checklist during the writing 
process. Also, because you’ll be under a lot of stress, an outline will help you remember everything 
important. 
 

Long Essay Question 
The Long Essay question will give you a choice between two prompts. First, a no-brainer: choose the 
one you feel most comfortable answering.  
The Long Essay Question will ask you to do four things no matter which question you choose: 

 Write a thesis that makes a defensible claim and responds to all parts of the question. 

 As directed in the question, apply historical thinking skills. 

 Use evidence. 

 Extend the argument by connecting it to one of the following. 

o Different historical time periods. 

o A different approach to history. 

o A different subject such as art or politics. 

These are the skills that Long Essay readers want to see. Though you will need knowledge to answer 
the Long Essay question, writing and historical thinking skills are at this essay’s heart. 
There’s one last thing to note about the Long Essay. Compared to the DBQ, the instructions are 
about half as long. Though you will still have some goals to accomplish in your writing, a lot more is 
left up to you as the writer/historian.  

 

 

 

 

 

 

 

 

 



David R. Smith 

History Dept- California State Polytechnic University, Pomona 

Appendix 1 Introduction to Doing World History 

Most fundamentally, doing world history involves the study of cross cultural events or phenomena. History may be 

defined as research into how cultures develop through time. World history is more general than traditional history and 

emphasizes trends that transcend cultural boundaries. World history stresses the treatment of inter-action between 

societies. In eras where such inter-action is limited, it compares different patterns of development around the world. 

Hence, a world history study may involve cultures that actually had contact and influence on one another, or cultures that 

went through various stages of development with little or no outside influence. Since history is full of this kind of 

material, the number of possible world history treatments is very large. 

World history tends to be more superficial and general than local or national histories. This is not meant in a negative 

way, but in the sense of a comprehensive view of history. The old cliche of not seeing the forest for the trees applies here. 

World history looks at the forest in that it searches for the overall, global meaning of history. The major changes over the 

time the earth has existed, and particularly since the advent of humans, are emphasized and often displayed on time lines. 

This is a diachronic (through time) approach to world history. 

For any particular time period, world historians may view all areas in a synchronic (at the same time) way and compare 

the way different societies responded to the environment and met basic human needs. In order to simplify this material 

they look for patterns of government or religion or other cultural and social institutions. 

They also stress connections between civilizations and how they influenced one another. There are many variations of 

cultural influence due to the different kinds of contacts that occurred, but the most common and most important is 

syncretism. As items and cultural developments diffuse from society to society, changes take place in any given 

civilization that fundamentally alter it. A mixing of new and old elements takes place that results in a new civilization. 

This mixing is called "syncretism." 

In looking for global events, world historians often find natural or human movements that affect many cultures. These 

could be climatic developments, diseases, natural disasters or human movements like invasions and migrations. They 

could include dealing with new technologies and life styles. These events and processes are called "common phenomena." 

To simplify and limit these nearly infinite possibilities, I have selected five methods which I believe capture the essence 

of the world history approaches. I call them "Doing World History." Remember, the methods are meant as focusing 

devices to help interpret and give meaning to historical events. They are listed below: 

1. Big Picture, a time line of the most important events of those under study, accompanied by a written explanation of 

their ultimate significance. 

2. Diffusion or the spread of natural elements, people, artifacts, ideas or other cultural creations from one civilization to 

others. 

3. Syncretism or mixing of elements from two or more cultures that results in a new civilization. 

4. Comparison or the pointing out of similarities and differences between two civilizations in terms of their histories, 

institutions, cultural accomplishments and economies. 

5. Common phenomena, the natural or historical events and developments that two or more societies share. Examples 

could be climate, disease, natural disasters or invasions, shared technologies or other human developments. The basic 

question here is What is shared? 

 



Appendix 2 

Suggestions for Preparing Notebook Entries Using Doing World History 

1. Read over the chapter quickly, noting or marking topics that lend themselves to Doing World History methods. 

2. Choose one or two of the Doing World History methods that you think appropriate for interpreting the chapter. In your 

own words write a paragraph or two interpreting the chapter from the chosen perspective. 

3. Go back to the pertinent sections of the chapter and re-read them. If you need facts and information to back up your 

interpretation, take notes. Again, remember to take notes in your own words so you will have to think about the 

information you are taking down. Avoid repeating the phrases and sentences of the author(s). This is an important part of 

the learning process. 

4. Return to your original version and tinker with it until you are satisfied that you have offered an interpretation of the 

chapter focusing on one or more of the Doing World History methods. 

5. If you chose Big Picture, do you offer a time line and an explanation of the ultimate significance of the selected events? 

Do you have too many dates and events to remember? Do the chosen events adequately reflect the most important points 

of the chapter? 

6. If you chose diffusion, is the idea of something spreading explicitly stated in your paper? Is this spreading process 

important to the themes of the chapter? 

7. If you chose syncretism, is the idea of mixing cultural elements clearly stated in your paper? Can the reader discern 

from your explanation who borrowed from whom and with what results? Is the syncretism you mention important in 

understanding the events discussed in the chapter? 

8. If you chose comparison, did you point out similarities and differences between the cultures you discuss? Did you offer 

significant comparisons, or are they merely superficial and obvious? 

9. If you chose common phenomena, are the items mentioned really shared by the two or more civilizations you discuss? 

In other words, be careful to point out what is shared. 

10. Finally, did you go beyond merely repeating or rephrasing what is in the book? Remember, Doing World History 

means thinking and writing about the past.  

 


